DOCOHKKX RKSOKE 



BD 163 «29 

AUTHOR 
TITLE 



POE DATE 
KOTE 

/ 

SDRS P.RICE 
DESCBIPTOBS 



IDENTIFIERS 



CS 00^*1 538 

llUcmacJky/ I^arry J. . 

Teachei^ Prediction of students* Reading Attitudes: 
Bxaoiination of Teacher Judgment Conpa red to 
st^dent^Peer ^udgsient in Assessing student Beading 
^Attitudft and Habits 
78 

13p* ; £aper presented at the Annual Meeting o£ the 
!3ational Heading Conference (28th, St* Petersburg 
Beach, Florida, NoVoi^ber 30-Deceiber 2, 1978) 

MF-$0.83 HC-$1.67 Plus Postage. 
Acadenic Ability; Bn^lish instruction; *Peer 
Evaluation; *Predictxon; Readin^xj^hieveient; 
^Reading Habits; Reading interests^v^Reading 
'Research; secondary Education; ^studenstJLttitudes; 
^Teacher Attitudes 
^Reading Attitudes 



An 



ABSTRACT 

Fifteen high school English teachers and 544 students 
in^their classes participated in a study to determine hov well 
teachers assess student reading habits and attitudes and to compare 
the accuracy of their judgments vith thos^ of student- peers* , Each 
student was ^administered a measure of reading ability and of reading 
attitude; additional data gathered for each student included grades 
receiv^ed in previous English and .social studies classes* Reading 
habits were measured through a ^self-report indicating the nuabe'^ of 
books fead by the student during t^e previous six months* The 
students were asked to list the thi^ee classmates vho had the most 
positive attitudes and the thr^e with the cost negative attitudes 
tovard reading*^ Teachers uere ^sJced to rate the reading attitude of 
each class member as *<positive>** /**moderate,^ or **negatiTe^^ Results 
shoved that reading attitude a,nd' reading habit were separable from 
measures of academic ability, 'that the ability of both teachers and 
student-'peers to assess readin^g^ attitude correlated more highly with 
English grades than with measures of reading habit or attitude, and. 
that the reading attitude measure used in the study was able to 
predict student reading habit ifxth more acduracy than i^ere either 
teachers or students, (fL) 
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Teacher Pre<Jlctlon of Students' Reading ttltudes: An Examination of 
Teacher Judgment ^Compared to Student^Peer Judgment In Assessing Student 
Reading Attitude and Habit 

» - 

Larry J* Mikulecky 
Indiana University 

Introduction and Statement o£ the Problem 
Most secondary scliool curricula articulate reading related goals 
that Include the development of reading ability as well as the develop- 
meat of positive reading attitudes and habits* Recently, the minimum 
competency nKivement has focused a great de^il of attention on attending 
to students* reading abilities* Itls unusual, however, for equal 
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attention to be devoted to student reading attitude^ even though 

research (Bullen» 1972 and Mlkulecky» 1976) Indicates that the aver* 

age reading attitude of students drops with each successively higher 

grade from- fourth grade through twelfth grade. 

It Is often assumed by-teachers and school administrators that 

If students can be taught to read more fluently^ the positive growth 

of reading attitude and habit will follow* Such an assumption Tn^y 

not be valid* even though it appeals to the "common sense" argument . 

that one needs to be able to read well before one can enjoy reading* 

Research done to examine the relationship of general satisfaction 

with school to academic ability found only a negligible relationship 

between the two constructs (Jackson and Lafiaderne* 1967). Jackson 

and Lahaderne also found teachers^ predictions of students* satis* 

faction to be more accurate predictors of student academic success 

than o£ student satisfaction. The same difficulty of teachers mis* 

taking ability for attitude may exist In the specific area of reading 

development* Reading related research needs to be directed simultan* 

eously toward reading ability* habit* and attitude^ Rather than 

* 

assume that increased reading ability, will .lead to increased positive 
reading attitudes and habits* researchers need to askt 

What are the relationships between reading attitude and habit 

on the one hand and reading and academic ability .on-the^other hand? 

Xf It turns out that^ reading attitude and habit are sep^^rable from 

ability* the constructs may each have to be attended to by teachers. 

/ 

If this is the case* one must ask: ^ 

/ 

/ 

/ 

/ 
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' How well do teachers assess student reading attitude and habit? 
and» . ' ^ , 

How accurate^ compared to a teacher^s personal assessment of 
reading attitude and habit » are the assessments of reading attitude 
measures and assessments by a students' peers? 

For research purposes^ the general questions o£ relationship 
and prediction outlined above were reduced to several specific work** 
Ing hypotheses* These working hypotheses follow below* 
Hypotheses of Relationship 

1* The construct of reading attitude^ as measured by the Mlkuleckv 
Behavioral Reading Attltu(ife Measure (Mlkulecky* 1976) Is separable 
(less than 10% shared variance) from reading ability as measured by 
ithe (a) vocabulary subtest of the Stanford Diagnostic Reading' Test 
Level 11^ Form W (1968) > and separable froro grades received In both 
(b) ISngllsh classes and (c) Social Studies Classes* 

2* The j::onstruct of reading habit » as measured by the number of books 
read by students during the previous six months^ Is 5^eparable (less 
than 10% shared variance) from reading ability » as measured by (a) 
the vocatulary subtest of the Stanford plgRnostlg Reading Test Level 
II. Form If and^separable from grades received In both (b) English 
and (c) Social Studies classes* / 
Hypotheses of Prediction 

1* The assessment of reading habits as measured by boot^s rp^d during 
the previous 8l>: months^ will correlate significantly morb highly 
(p^*OS) with reading attitude scores (HBRAH score) than with teacher 
assessment of student reading attitude* 

. 4 - 
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2v ''Assessment of student' reading attitude by a students* peers will* 

correlate significantly more highly with measured reading attitude 

I** 

, (MSRAM ^core) and reading habit (books read) than will assessment 
'* ~ * 

of student teadlng attitude by teachers* 

^ ^ ' Method 

Subjects 

The subjects of this study were 544 students In the required 
English classes (grades 10*11) of two mldwestern high schools and 
the ,15 English teftchers of tHese students* The classes were designed 
to be heterogeneous In ability. High school seniors were eliminated 
from the study since electlve^courses and the attrition of high 
school drop outs made the population more homogeneous* 

The English teachers Involved In the study rl^nged from first 
year teachers to one twenty-two year veteran .teacher* Since test" 

Ing occurred throughout the month of November, each teacHer had 

from two to three^months to becoiiie_,jacqua-lnt^(]^wlth student reading 
jLblLltyT^haBltT and attitude* 
Instruments and D^ta 

Over a period of approximately two weeks in November each 
student was administered a measure of reading ability and of reading 
attitude* The vocabulary subtest of the Stanford Diagnostic Reading 
Test Level IX, Form W (1968) had been administered to all students 
by the reading specialist as a screening device to Identify problem 
readers* At the time of data gathering, English ^teachers had no 
access to test results^ Reading attitude was' measured hy the 
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Mtkuleckv Behavioral ReadtnR Attitude Measure (MBRAM) (Mikulepky^ 
1976) > a" twenty Item measure validated against several existing 
formal and "into nijal indicators of reading attitude and demonstrating 
a test-retest reliability of .91. . ^ 

' In addition other data were gathered for each student. These^ 
included; 

Grade received in previous English class» 
Grade received in previous Social Studies class^ and 
Number of books read during previous six months 
(self report included suimner months). 
After all data liad been collected^ teachers validated the accuracy 
of student self Veports. - ^ 

Students were also asked to assess the reading attitude_ &JE-^theiir 
peers. This was accptnpJLished- bjr'a'skTng students to list the three 
students in class who had the most positive attitudes toward reading 
and the thre^ students having the most negative attitudes toward 
readiivg^ Lists were tabulated and any student' identified as having 
a porsitive attitude by at least 257* of the class received a score 
of 3. Any student identified as haviiig a negative attitude by 
25% of a class received a score of 1. All other students received 
scores of 2* Class breakdowns were approximately 20% " 407. - 207. 
for positive^ Tooderate^ and negative attitudes. 

Teacher assessment of student attitude was accomplished by 
asking teachers to rate each class , member on reading attitude as 
positive (3) I moderate (2) or negative (1). 
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Data Analysis 

- Variables were Initially analyzed by computing degree of 
correlation and percentage of shared variance using Spearman's Rho 
(Guilford, 1965» j^^^fi^)* Correlations between MBRAM scores and 
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measures of ablllt;^^uch as grades and vocabulary test scores were 
examined to determine the relationship between -reading attitude and 
academic ability, ^Correlations between the number of books read 
and measures of ability were examined to determine the relationship 
between reading hablt^and academic ability* 

In order to determine the relative effectiveness of teachex^— 
assessment of student rea^Jlng„attjttU'de~^a8 compared to peer assessment 
^jTstudent^readlng attitude* tlie Hotelllng formula (Guilford, 1965, 
p* X90) was used to compute significant differences (p< *05) between 
correlations* The following computations were performed: 
1>_ teacher Assessment/MBi. Score vs Peer A$sessment/MBIt&M Score 

2) Teacher Assessment/Books Read vs Peer Assessment/Books Read 
To compare the effectiveness of teacher assessment of reading 
attitude compared to MBBAM assessment of reading attitude in pre* 
dieting reading habit, the following computation was performed* 

3) MBRAM/Books, Read vs Teacher A$sessment/Books Read* < 

Results 

Computation of correlations between variables revealed that 
in most cases i;eading attitude, as measured by the MBRAM ^^nd reading 
habit, as measured by Books read during a six months period were 
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found to be separable from measures of reading or academic ability such 
as standardized test scores or grades, (See Table I) • Constructs vere 
defined separable if less than 10% variance vere shared* The 
selection of a 107* criterion level vas arbitrary and could conceivably 
be raised to^a higher level. Standardized tests use minimum correlations 
of *70 or 497* shared variance to establish that a test Is validly measur- 
ing the construct It claims to measure 

As Table I reveals, reading attltude^sdores only^sj'axed— 3.4%-^aftd 
3*87. variajicejtfith-fing^l'lsTr and^ Studies grades respectively* The 

Stanford vocabulary score shared 7% variance vith the reading attitude 
measure* Reading habit, as defined by books read, showed .similar separ- 
ableness from grades (3*47* shared variance vlth English grades and 4*3% 
shared variance with Social Studies grades). The vocabulary score gave 
evidence of 11,7% shared variance with books read. ^This Is above the 
pre-set 107* criterion level, but barely so.^ Habit and ability seem to 
be slightly less separable than attitude and ability. 



INSERT TABLE I ABOUT HKRS 

Since, for the most part, reading attitude and habit have been 
shown to be separable from measures of ability, the teacher ' si ability 
to assess student reading attitude gains In diagnostic Importanc^^. 
Table I reveals that teacher assessment shares only about 10% variance 
with MBRAM Scores (10.4% shared variance) and book^ read by students 

(I0*iy* shared variance). These figures are slightly lower than the 

/ 

/ 

/ 

/ 

/ 

/ 
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TABLii I 

SPEARmN'S RHO CORRELATIONS, AND % SHARED VARIANCE BEIUEEN MEASURES 
OF ATTIXUDE, HABIT, AND ABILITY. 



N«554 


"MBRAM 


Grade 


Social 
Studies 


Books 
Read . 


Peex 
Assess- 

ioaent 


Stanford 
lary 


^Teacher 
Assess- 
ment. 


MBRAM 


1.000 














Grade 


.1860 
3.4:1 


1.000 












Social 

Studies 

Grade 


.1961 
,3.&7. 


.5392 
29.1% 


1.000 




/ 

/' 

/ 

/ 




P 

t 


Books 
Read 


.5766 
33.27. 


.1763 
3.1%. 


.2079 
4.3% 


1.000 








Peer 

Assessment 


.3962 
15.77. 


.3975 
15.8% 


.3425 
11.7% 


.3388 
11.5% 


1.000 




.1'/ 


Stanford 
Vocabulary 

Teacher 
Assessment 


.2651 

n 

.3231 
10.47. 


.2363 
5.6% 

.3399 
11.6% 


.3574 
12.77. 

.3160 
9.9% 

\ 


.3419 
11.7% 

.3186 
10. 17. 


• 2145 
4.67, 

.5152 
26.5% 


1.000 ^ 

.2361 
5.67. 


1. 
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shared -varrancT of peer assessment and MBRAH scores (15.7% ^ared varl* 
ance) and books read (11.5% shared variance)* When these differences 
In corr^dlatlons were examined using the Hotelllng formula, however^ no 
statistically Mgnlflcant dlf f erencQs.were^found/betweTn te^acher and 
student assessments of reading attitude. 

This suggests that the effectiveness of both teachers and a 
student's peers In^ predicting reading attitude and habit Is quite low« 
For example^ the shared variance between MBRAM scores and books read 
was 33*2% while the percentage between teacher assessment and books 

V 

read was only 10*17«* The Hotelllng formula was used to compute the 
difference "be twean™these^"tworirelatl'onsHl"ps; Ft produced" a Jt 6£ 6*41 
(11-554) which 1^ significant at the p<*0001 level. The MBRAM measure 



Is a Tituch better predictor of sttident reading habit than Is teacher 
assessment* As a matter of fact, both teacher assessments and student 
assessments of reading attitude correlated more highly with English 
grr*den than they did with either MBRAM scores or books jead* 

Discussion anc* Conclusions 

T^ie "common sense** notion that Increasing reading ability will 

lead to increases in positive reading attitudes and habits appears to 

be ltiai:curate* There Is a slight positive relationship between attitude 

and habit on the one hand and academic and reading ability on the other 

hand> but the relationship is so extremely slight the constructs can 

* 

be described ^s separable* Grades gave evidence of under 5% shared 
variance with reading attitude and habit. Whatever It Is that we are 
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rewarding and providing Incentives for In English and Social Studies" 
Classes, It does not seem to be developing reading habits ot l<ttitudes> 
_Re2fcdlng ability test' scores demonstrated slightly higher correlations 
with reading attitude ^nd habit^ but the relationship was still so 
slight that the constructs must be viewed as separable. 

The Implications of the^e findings for teachers are great* If 
the goals of education are to develop capable readers who are likely 
to contintie ireading once out of .^chopl^ th^n teachers must directly 
address a student's reading habits and attitudes as ^fell^s his or 

I 

her reading abilities. This implies a sensitivity on the part of 

■' \ '-^ ^ 

teachers to"whlch student's are" reading or cot reading, which students 

\ ^ ^ ■ 

have positive or negative reading attitudes. The findings of this study 

suggest that teachers do not currently possess that sensitivity. When ^ 
asked to assess student .reading attitude, teachers were able to demon- 
strate only abl)ut\ 10% shared variance with measured l^eading attitude 
and habit. Their predictions correlated more highly with English 
grades than they did with either indications of reading habit or atti- 
tude. It was hypothesized that students might better know the reading 
attitudes of their peers than would teachers. The numerical correlations 
of student assessment with MBR/^Lscores"lSn3'l>ooks read were higher than 

differences did not achieVe statistical significance. Student assess- 
ments also correlated more\ highly with Sngllf^h grades than with attitude 



_ were correlations of teacher assessment with attitude or habit, but the 



fiores^or books read. It ia possible that both teachers and students 



are so biased by the continued ability-'only feedback they receive that 

\ 



accurately assessing another'^s reading habits and attitudes is extremely 
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difficult* T5i_e^ass^ssmeii£s_of_^eachers an^ students agreed^tnore with 

each other (26.5% shared variance) than they did wltti any. measure of 

I 

^ reading ability^ attitude^ or habit* 

The reading attitude measure used in the study was able to predict 

student reading habit (33*2% shared variance) with a good deal more accur- 

acy than either teacn^rs or students* If teachers are to directly address 
^ the need to develop positive reading habits and attitudes^ seems that 

they would benefit from the diagnostic in forma t^ion of reading attitudt 

mea'^ures as a balance to existing biases. 

• • - ,/ 
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